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About the Guide
This guide is meant for facilitators who will be leading the Communication Strategies in Online Environments module in online, face-to-face, or blended learning environments.
The guide includes suggested teaching and learning activities for both online and face-to-face delivery. The activities may be mixed or modified for a blended learning experience.
All activities and content in this module are customizable and may be modified for your purposes.

[bookmark: _Toc392060409]Module Overview
The goal of this module is for participants to become aware of the multiple online communication types and tools that are available to them, and to help develop strategies for communicating effectively with students in the online environment.
When teaching and learning in an entirely online environment, the approach to communication is different. In order to counteract the feeling of isolation that some learners may be experiencing, it is important to be proactive and to reach out to students initially and to design activities that will be used to create interaction among the users and the instructor. This module will focus on the Community of Inquiry which is meant to improve the interactions that learners will experience, as well as what types of communication can occur by using different types of tools. If this module is part of a Blended and Online Teaching program, it is recommended that it be delivered later in the program and that it be taught in conjunction with the module on Synchronous and Asynchronous tools.



[bookmark: _Toc392060410]Lesson Plan
[bookmark: _Toc392060411]Learning Outcomes
By the end of this module, participants should be able to:
Distinguish between the various types of communication available in online contexts;
Outline the importance of clarity in written expression;
Design a communicative learning activity that will increase the level of interactivity in the online environment.

[bookmark: _Toc392060412]Topics and Subtopics
Online Courses as “Communities of Inquiry”
What is Community of Inquiry?
Cognitive, Social & Teaching Presence
Types of Asynchronous Communication
Meaningful Online Discussion
Discussion Board Facilitation
Types of Synchronous Communication
When to Use Synchronous Communication
Preparing for a Synchronous Session


[bookmark: _Toc392060413]Teaching and Learning Activities (Online Delivery)
1. Content Delivery: Participants view “Introduction”, which includes the module learning outcomes (alternatively, you can post the module learning outcomes directly on the course site).
Approximate run time: 1 minute
2. Video: Provide a video called Online Communication Barriers and include the following instructions: 
a. Watch the video Online Communication Barriers* (faculty and staff at post-secondary institutions across Ontario answer the questions: Are there any barriers to online communication in educational settings? If so, how can you overcome such barriers?)
b. Reflect on your own personal experience with online communication. What were some barriers to effectively communicating online?
You can embed or link to the video in your LMS. 
Recommended link: (https://mediaserver.carleton.ca/media/online-communication-barriers)

3. Content Delivery: Participants view Online Courses as Communities of Inquiry, which includes the following components:
a. Slides: What is Community of Inquiry?
b. Slides: Cognitive, Social, Teaching Presence
c. Reflection: Why do you think cognitive presence is so important in the online environment?
d. Slides: The Importance of Cognitive Presence
e. Slides: Clarity in Written Expression
f. Video: Developing an Online Community (faculty and staff at post-secondary institutions across Ontario discuss ways of enhancing cognitive presence, social presence and teaching presence to structure effective online communication in their courses)
g. Activity: Think of at least one strategy you can use to establish cognitive presence, social presence and teaching presence in your course
h. Slides: Creating a Community of Inquiry
Approximate run time: 25 minutes
4. Discussion Board: Create a discussion board called Community of Inquiry and post the following instructions for participants:
· Post a brief paragraph explaining how the Community of Inquiry framework might offer a way around (or a proactive way to avoid) difficulties in communication by increasing levels of cognitive, social, and teaching presence and improving clarity of writing. Think about your personal reflections from the Online Communication Barriers video.
* As a review of COI, you may refer participants to ‘Garrison, Anderson, & Archer’s (2000). “Critical inquiry in a text-based environment: Computer conferencing in higher education” (suggested link: http://auspace.athabascau.ca/bitstream/2149/739/1/critical_inquiry_in_a_text.pdf).
5. Content Delivery: Synchronous and Asynchronous Communication
Provide participants with a list of communication tools that are available through your institutional LMS or online and identify them as either synchronous (simultaneous communication; best used for fluency activities that require immediate interaction) or asynchronous (occurring over a period of time with irregular intervals between interactions; best used for activities that would benefit from some reflection time). Include explanations of how they could be used to enhance cognitive, social, and teaching presence.
6. Content Delivery: Participants view Online Discussions, which includes the following components:
a. Reflection: As an instructor, what are some of the ways you facilitate effective online discussions in your course?
b. Video: Effective Online Discussions (faculty and staff at post-secondary institutions across Ontario talk about strategies for creating effective online discussions)
c. Slides: Planning Online Discussions
d. Reflection: Can you think of other key considerations for planning an online discussion?
e. Slides: Moderating Online Discussions
Approximate run time: 20 minutes
7. Content Delivery (synchronous): Evaluating Synchronous and Asynchronous Tools
a. Direct participants to videos, articles, and websites about online communication strategies (see list of videos and documents under Additional Resources and References).
b. Prepare different synchronous tools that are available at your institution (ie chat, virtual classroom) and give participants the option to join a synchronous discussion (provide several timeslots). 
c. During the synchronous session, discuss some of the different communication strategies that an instructor can use while using both synchronous and asynchronous tools. Ask participants to share their own thoughts on the merits and drawbacks of each.
8. Discussion Board/Independent Activity: Create a discussion board/assignment called Communication Activity and instruct participants to do the following:
a. Share one goal or learning outcome** for a course or module you have taught or will teach in a blended or online environment. Based on what you’ve learned in the module, and on your own learning experiences, choose a tool available to you and design a communication activity that aligns with your goal or learning outcome. Justify your choice of tool and activity.
b. *Read and respond to at least two other participants’ activity designs. Identify the strengths of your colleagues’ activities and suggest improvements.
c. *Update your communication activity based on the feedback you receive.
*Optional activities: only if discussion board is used.
** You may want to direct participants to information on constructive alignment (suggested link: http://www.johnbiggs.com.au/academic/constructive-alignment/) to outline the importance of aligning learning activities with learning outcomes.
Note: As the facilitator, you can also provide feedback to participants on the discussion board and direct participants on the best ways to encourage communication.



[bookmark: _Toc392060414]Teaching and Learning Activities (Face-to-Face Delivery)
Approximate Duration: 3 hours with 15 min break
Recommended Materials: Flipchart or whiteboard, markers or whiteboard markers, laptop with projector and speakers
1. Pre-Session Activities: 
Prior to the session, it’s recommended that you ask participants to do the following:
1. Read Garrison, Anderson, & Archer’s (2000). “Critical inquiry in a text-based environment: Computer conferencing in higher education” (suggested link: http://auspace.athabascau.ca/bitstream/2149/739/1/critical_inquiry_in_a_text.pdf)
2. Brainstorm a list of communication tools that are available at your institution and bring the list to the session.
3. Prepare one or two learning outcomes for a course or module you would like to teach online and bring it to the session. 	
2. Introduction to Module & Agenda (5 mins): 
Introduce yourself and explain your role at the school. You may edit slide to insert name, position, contact info. Lead participants through goal and learning outcomes of module. Provide an overview of how session will be divided.	
3. Content Delivery: Online Communication Barriers (5 mins)
Show the video “Online Communication Barriers” (instructors talk about barriers to online communication in educational settings). 
Link: (https://mediaserver.carleton.ca/media/online-communication-barriers)

4. Activity: Communication Barriers (15 – 20 mins)
Ask participants to reflect on their own personal experiences with online communication and to identify barriers they have experienced to effectively communicating their meaning online. 
Then, ask participants to form small groups and discuss with their group members the barriers to effectively communicating and how these barriers were overcome. Groups are then invited to share their stories with the larger group.	
5. Content Delivery: Community of Inquiry Model (15 mins)
Link the issues identified in the discussion to the Community of Inquiry (CoI) model (explain that this model provides some suggestions for how to avoid these kinds of problems in online courses).
Remind participants about the Community of Inquiry framework (if they were asked to read the Garrison, Anderson, & Archer paper in advance) or give a quick overview to introduce the model. 
6. Content Delivery: Cognitive Presence, Social Presence, Teaching Presence (15 mins)
If participants have their own devices, give them a few minutes in their groups to explore the Community of Inquiry website from Athabasca University (https://coi.athabascau.ca/). If no devices are available, either ask them to cover it prior to the class, or put the website on the projector and discuss as a group. 
As a group, discuss the three types of presence. Briefly refer to the first activity: Go over the problems that the participants faced in their own online communication and discuss which type of presence could be increased or accentuated in order to improve the situation.	
7. Content Delivery: Creating a Community of Inquiry (5 mins)
Show the video “Developing an Online Community”: (https://mediaserver.carleton.ca/media/developing-an-online-community) (discuss ways of enhancing cognitive presence, social presence and teaching presence to structure effective online communication in their courses.).
8. Group Discussion: Creating a Community of Inquiry (10 mins)
Generate a brief discussion about strategies to create cognitive presence, social presence and teaching presence.	
9. Content Delivery: Clarity in Written Expression (5 – 10 mins)
Discuss the importance of cognitive presence in the online environment and why clarity of written expression is necessary.	
10. Activity: Communication Videos (25 mins)
Show the video “Has education changed since the industrial revolution?” (https://www.youtube.com/watch?v=Zw_7_r-D5Kk) and one of the following: 

“Conducting Effective Online Discussions” (http://online.cofa.unsw.edu.au/learning-to-teach-online/ltto-episodes?view=video&video=235) 

OR
“Effective Online Discussions”: (https://mediaserver.carleton.ca/media/effective-online-discussions)
Ask participants to divide into groups of four to discuss the videos. Ask them to note some ways that the communication strategies from the second video could be put into practice in their own courses, as well as ways these strategies have been implemented in this module. Ask each group to share their results with the class and discuss the findings.

11. Group Activity: Synchronous and Asynchronous Communication Tools (20 mins)
Introduce the idea of synchronous and asynchronous communication (see ppt slide notes).
As a class, brainstorm a list of communication tools that are available at your institution (ask participants to refer to the lists they created for pre-session activity 2).
Divide these tools into synchronous or asynchronous methods of communication, or both, and keep track of tools in two columns on a whiteboard.	
12. Individual/Group Activity: Synchronous and Asynchronous Communication Tools (20 mins)
Ask participants to work with a learning outcome for a course or module they have taught or will teach (participants should have prepared 1 or 2 learning outcomes for pre-session activity 3). Based on what they have learned thus far in the module, and on their own learning experiences, each participant thinks about an activity that will supports their learning outcome. Allow five minutes for reflection by the participant, then ask them to rejoin their group of four from the first activity.
Participants share their ideas within the group and provide each other with feedback (what works well about the activity, where is there room for improvement).	
13. Homework:
Participants take the ideas and feedback shared with them during the discussion and design a communicative activity for their course or module.
Note: This homework should be posted on the course LMS page (or website) for all members of the class to view. You may want to create an online discussion forum for participants to share their communicative activity and where you can provide feedback and participants can provide each other with feedback.	
14. Wrap-up and Questions (10 mins): 
Briefly summarize the main points and ask if participants have any final questions.
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Slide 1







Slide 2



Introduce yourself and explain your role at the school. You may edit slide to insert name, position, contact info, photo, etc.
If this is the first of a series of modules, spend a little bit of time giving overview of the program. You may wish to insert a slide or two with that information.





Slide 3



The goal of this module is for you to become aware of the multiple online communication types and tools that are available, and to develop strategies for communicating effectively with students.
After introducing the goal, lead participants through learning outcomes. 




Slide 4



Briefly introduce the topics of discussion:
Communities of Inquiry: A collaborative learning environment that focuses on interaction between different elements in the learning process.
Clarity in communication is essential because participants in online learning primarily communicate in writing.
Types of communication that take place online can either be in real time (synchronous) or over longer periods of time (asynchronous)





Slide 5
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Insert video in which instructors talk about barriers to online communication in educational settings. See Facilitator Guide for recommendation.
Link: (https://mediaserver.carleton.ca/media/online-communication-barriers)
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Ask participants to take a moment to think about their own experiences with technology and communicating online. Then, ask participants to form small groups and discuss with their group members the barriers to effectively communicating and how these barriers were overcome. Groups are then invited to share their stories with the larger group.
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Prior to this session, participants are required to read Garrison, Anderson, & Archer (2000): Suggested link: http://auspace.athabascau.ca/bitstream/2149/739/1/critical_inquiry_in_a_text.pdf
The term “community of inquiry” refers to a model for increasing student engagement in online learning environments through building collaborative learning environments. The main focus within this model is ensuring consistent and meaningful interaction between the different elements and people involved in the learning process. 
If your classroom space allows, go to the Community of Inquiry website: https://coi.athabascau.ca/ and explore some of the content with the participants.
By definition, in online environments, instructors aren’t in the same physical vicinity with students. Some instructors worry that the technology involved in delivering online courses may alienate students from their peers, the content, and the instructor. 
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Thinking of online courses as communities of inquiry helps to circumvent these kinds of issues, which is what Randy Garrison and Terry Anderson had in mind when they coined the term. Their aim was to highlight three essential and overlapping ways to make online learning environments more dynamic. These three key elements that online course design should try to cultivate, are Cognitive Presence, Social Presence and Teaching Presence. 
Discuss each type of presence and the levels of interaction involved between each one (eg. how are they interrelated and what role each plays in the learning process). Depending on how in depth you want to go, you can use this brief explanation about each type of presence from coi.athabasca.ca: 
Social: Participants are able to share their emotions and express their real personality through the medium being used.
Cognitive: How much participants are able to interact with the content so that users 
construct meaning based on reflection and discussion. 
Teaching: The guidance and direction provided for the purpose of realizing learning outcomes.
Or you may go into more detail with the following:
Cognition is about engagement with ideas and the processes involved in internalizing new knowledge. What we know about cognitive processes is that the more actively a person engages with knowledge that is new to them, the deeper and longer-lasting the impact it’s likely to have. So it may not come as a surprise that cognitive presence in online environments is cultivated when students have the chance to construct meaning through sustained communication about new ideas and course content. According to Garrison, Anderson, and Archer, cognitive presence is actually most basic to and necessary for the success of students and courses in higher education. 
Social presence is about whether, and to what extent, participants can project their personal characteristics into the online learning environment. When you project your own personal characteristics and experiences into the course, and give students the chance to do the same, they build the sense that online learning is about being part of a community of “real people”  - real people who are interested in the same topics and engaged in the process of learning about these topics together. Because social presence is heightened through increased interactions between students with each other and with the instructor, it provides a space for asking questions. This means it can indirectly facilitate critical thinking and support cognitive presence. 
Teaching presence is about working to achieve learning outcomes through the careful “design, facilitation, and direction of cognitive and social processes” in online learning environments. Your teaching presence will be most evident in the careful and detailed planning that you put into structuring your course and building the online learning environment.  
Briefly refer to Activity #1 and go over the problems that the participants faced in their own online communication and discuss which presence could be increased or accentuated in order to improve the situation.
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This table illustrates that there are multiple ways (or categories of practice) that you can use to build presence and establish an online learning environment as a community of inquiry. For each category, there are also a series of indicators that you can use to find out if the particular category of practice is being used in your online learning environment. For example, you can establish cognitive presence through categories of practice that focus on integration (or give students the chance to integrate new knowledge). One indication you can look for to ensure this is working well in your online course is whether or not students have and take up the chance to connect new ideas that they encounter in a course. 
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Insert video in which instructors discuss ways of enhancing cognitive presence, social presence and teaching presence to structure effective online communication in their courses and build an online community. See Facilitator Guide for recommendation.

Link: (https://mediaserver.carleton.ca/media/developing-an-online-community)
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Generate a brief discussion about strategies to create cognitive presence, social presence and teaching presence.
Some examples may include:
Cognitive presence: Enhance cognitive presence in your online course by challenging students' thinking or perspective. For example, you may give students the opportunity to revise and resubmit a second draft of an assignment by asking them to use the feedback you or the teaching assistants gave to them.
Teaching presence: Sending individual emails to students is a good way to establish your presence as a teacher. This also makes the online learning environment seem a lot more personal.
Social presence: Affirming students' contributions on an online forum actually enhances both social and teacher presence. Affirmations set a positive tone in the online environment, ease students’ anxiety, and contribute to the development of community.
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As noted earlier, Garrison, Anderson, and Archer have said that cognitive presence is most basic to success in higher education.
Ask participants: Why do you think cognitive presence is so important in the online environment? Generate a brief discussion.
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In online learning, cognitive presence is so important because students will experience stronger interaction with the content than with their peers and instructors. 
As a result, the words you choose to convey information and the layout of that content becomes vitally important. We'll look at clarity of written expression in more detail next.




Slide 15



In a qualitative case study (source listed on the slide) that explored the asynchronous communication perspectives and experiences of undergraduate students in an online course, several students commented on the importance of clear communication in the online environment. 
Students commented on the importance of knowing exactly what the instructor wants, and in choosing their own words carefully. 
In the online environment, students became more aware of how "everybody interprets things differently", and some commented on how learning online actually improved their communication skills.
Ask participants: As an instructor, what can you do to promote clear communication online? Generate a brief discussion.
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See the Facilitator Guide for links to all three videos.
Show the video “Has education changed since the industrial revolution?”
Link: https://www.youtube.com/watch?v=Zw_7_r-D5Kk

 and one of the following: 

“Conducting Effective Online Discussions” 
Link: http://online.cofa.unsw.edu.au/learning-to-teach-online/ltto-episodes?view=video&video=235


OR

“Effective Online Discussions”
Link: https://mediaserver.carleton.ca/media/effective-online-discussions
[bookmark: _GoBack]
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After watching the videos from the previous slide, ask participants to divide into groups of four to discuss the videos. 
Ask them to note some ways that the communication strategies from the second video could be put into practice in their own courses, as well as ways these strategies have been implemented in this course.
Ask each group to share their results with the class and discuss the findings.




Slide 19



Introduce the idea of synchronous and asynchronous communication:
Synchronous: Simultaneous communication; best used for fluency activities which require immediate interaction.
Asynchronous: Occurring over a period of time, with irregular intervals between interactions; best used for activities that would benefit from some reflection time.
It would be best to ask participants to think about this in advance of the lesson in order to keep the lesson on track. Be prepared with a list of known tools that are supported at your institution to fill in any gaps that occur as a result of the brainstorming.
Keep track of the tools in two columns on the whiteboard or flipchart if possible. 




Slide 20



Ask participants to retrieve the learning outcomes for a course or module they have taught or will teach (participants should have prepared 1 or 2 learning outcomes; see pre-session activity 3 in the Facilitator Guide). Based on what they have learned thus far in the module, and on their own learning experiences, each participant thinks about an activity that will supports their learning outcome. Allow five minutes for reflection by the participant, then ask them to rejoin their group of four from the first activity.
Participants share their ideas within the group and provide each other with feedback (what works well about the activity, where is there room for improvement).
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This homework should be posted on the course LMS page (or website) for all members of the class to view and inspect. You may want to create an online discussion forum for participants to share their communicative activity and where you can provide feedback and participants can provide each other with feedback as well.
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Go over the main points from the lesson, summarizing Community of Inquiry and different uses for communication tools.
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Go over the main points from the lesson, summarizing Community of Inquiry and different uses for communication tools.
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Introduce yourself and explain your role at the school. You may edit slide to insert name, position, contact info, photo, etc.



If this is the first of a series of modules, spend a little bit of time giving overview of the program. You may wish to insert a slide or two with that information.
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learning outcomes

By the end of this module, you should be able to:



Distinguish between the various types of communication available in online contexts



Outline the importance of clarity in written expression



Design a communicative learning activity that will increase the level of interactivity in the online environment











The goal of this module is for you to become aware of the multiple online communication types and tools that are available, and to develop strategies for communicating effectively with students.



After introducing the goal, lead participants through learning outcomes. 
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Briefly introduce the topics of discussion:



Communities of Inquiry: A collaborative learning environment that focuses on interaction between different elements in the learning process.



Clarity in communication is essential because participants in online learning primarily communicate in writing.



Types of communication that take place online can either be in real time (synchronous) or over longer periods of time (asynchronous)
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Insert video in which instructors talk about barriers to online communication in educational settings. See Facilitator Guide for recommendation.
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Activity: Communication Barriers

Take a moment to think about your own experiences with communicating online.



What were the barriers to effectively communicating using online tools?















Ask participants to take a moment to think about their own experiences with technology and communicating online. Then, ask participants to form small groups and discuss with their group members the barriers to effectively communicating and how these barriers were overcome. Groups are then invited to share their stories with the larger group.
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Based on the Garrison, Anderson, Archer (2000) reading you were given, Community of Inquiry (CoI) is based on the interactions and the presence created between Students, Instructors and the Content.







What is Community of inquiry?













Prior to this session, participants are required to read Garrison, Anderson, & Archer (2000): Suggested link: http://auspace.athabascau.ca/bitstream/2149/739/1/critical_inquiry_in_a_text.pdf



The term “community of inquiry” refers to a model for increasing student engagement in online learning environments through building collaborative learning environments. The main focus within this model is ensuring consistent and meaningful interaction between the different elements and people involved in the learning process. 



If your classroom space allows, go to the Community of Inquiry website: https://coi.athabascau.ca/ and explore some of the content with the participants.



By definition, in online environments, instructors aren’t in the same physical vicinity with students. Some instructors worry that the technology involved in delivering online courses may alienate students from their peers, the content, and the instructor. 
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Thinking of online courses as communities of inquiry helps to circumvent these kinds of issues, which is what Randy Garrison and Terry Anderson had in mind when they coined the term. Their aim was to highlight three essential and overlapping ways to make online learning environments more dynamic. These three key elements that online course design should try to cultivate, are Cognitive Presence, Social Presence and Teaching Presence. 



Discuss each type of presence and the levels of interaction involved between each one (eg. how are they interrelated and what role each plays in the learning process). Depending on how in depth you want to go, you can use this brief explanation about each type of presence from coi.athabasca.ca: 



Social: Participants are able to share their emotions and express their real personality through the medium being used.

Cognitive: How much participants are able to interact with the content so that users 

construct meaning based on reflection and discussion. 

Teaching: The guidance and direction provided for the purpose of realizing learning outcomes.



Or you may go into more detail with the following:



Cognition is about engagement with ideas and the processes involved in internalizing new knowledge. What we know about cognitive processes is that the more actively a person engages with knowledge that is new to them, the deeper and longer-lasting the impact it’s likely to have. So it may not come as a surprise that cognitive presence in online environments is cultivated when students have the chance to construct meaning through sustained communication about new ideas and course content. According to Garrison, Anderson, and Archer, cognitive presence is actually most basic to and necessary for the success of students and courses in higher education. 



Social presence is about whether, and to what extent, participants can project their personal characteristics into the online learning environment. When you project your own personal characteristics and experiences into the course, and give students the chance to do the same, they build the sense that online learning is about being part of a community of “real people”  - real people who are interested in the same topics and engaged in the process of learning about these topics together. Because social presence is heightened through increased interactions between students with each other and with the instructor, it provides a space for asking questions. This means it can indirectly facilitate critical thinking and support cognitive presence. 



Teaching presence is about working to achieve learning outcomes through the careful “design, facilitation, and direction of cognitive and social processes” in online learning environments. Your teaching presence will be most evident in the careful and detailed planning that you put into structuring your course and building the online learning environment.  



Briefly refer to Activity #1 and go over the problems that the participants faced in their own online communication and discuss which presence could be increased or accentuated in order to improve the situation.
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COGNITIVE, SOCIAL, TEACHING PRESENCE

Presence Categories Indicators

Cognitive Trigger

Exploration

Integration

Sense of puzzlement

Information exchange

Connecting ideas

Social Emotional expression

Open communication

Group cohesion

Emoticons

Risk free expression

Encouraging collaboration

Teaching Instructional management

Building understanding

Direct instruction

Defining discussion topics

Sharing personal meaning

Focusing discussion

Source: Garrison, D. R., Anderson, T., & Archer, W. (2000). Critical inquiry in a text-based environment: Computer conferencing in higher education. 
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Cognitive, Social, Teaching Presence

		Presence		Categories		Indicators

		Cognitive		Trigger
Exploration
Integration		 Sense of puzzlement
Information exchange
Connecting ideas

		Social		Emotional expression
Open communication
Group cohesion		Emoticons
Risk free expression
Encouraging collaboration

		Teaching		Instructional management
Building understanding
Direct instruction		Defining discussion topics
Sharing personal meaning
Focusing discussion





Source: Garrison, D. R., Anderson, T., & Archer, W. (2000). Critical inquiry in a text-based environment: Computer conferencing in higher education. 











This table illustrates that there are multiple ways (or categories of practice) that you can use to build presence and establish an online learning environment as a community of inquiry. For each category, there are also a series of indicators that you can use to find out if the particular category of practice is being used in your online learning environment. For example, you can establish cognitive presence through categories of practice that focus on integration (or give students the chance to integrate new knowledge). One indication you can look for to ensure this is working well in your online course is whether or not students have and take up the chance to connect new ideas that they encounter in a course. 
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Insert video in which instructors discuss ways of enhancing cognitive presence, social presence and teaching presence to structure effective online communication in their courses and build an online community. See Facilitator Guide for recommendation.
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Discussion

How would you apply the community of inquiry model to your course? Think of at least one strategy you can use to establish cognitive presence, social presence and teaching presence in your course.













Generate a brief discussion about strategies to create cognitive presence, social presence and teaching presence.



Some examples may include:



Cognitive presence: Enhance cognitive presence in your online course by challenging students' thinking or perspective. For example, you may give students the opportunity to revise and resubmit a second draft of an assignment by asking them to use the feedback you or the teaching assistants gave to them.



Teaching presence: Sending individual emails to students is a good way to establish your presence as a teacher. This also makes the online learning environment seem a lot more personal.



Social presence: Affirming students' contributions on an online forum actually enhances both social and teacher presence. Affirmations set a positive tone in the online environment, ease students’ anxiety, and contribute to the development of community.
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As noted earlier, Garrison, Anderson, and Archer have said that cognitive presence is most basic to success in higher education.



Ask participants: Why do you think cognitive presence is so important in the online environment? Generate a brief discussion.





image1.png









CLARITY IN WRITTEN EXPRESSION





image14.emf
INTERACTION WITH CONTENT

Content


Microsoft_PowerPoint_Slide1414141414.sldx
Interaction with Content
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In online learning, cognitive presence is so important because students will experience stronger interaction with the content than with their peers and instructors. 



As a result, the words you choose to convey information and the layout of that content becomes vitally important. We'll look at clarity of written expression in more detail next.
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CLARITY OF WRITTEN EXPRESSION
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Source: Vonderwell, S. (2002). An examination of asynchronous communication experiences and perspectives of students in an online course: a case 

study. The Internet and Higher Education, 6, 77-90. Retrieved from http://www.anitacrawley.net/Articles/Vonderwell(2003).pdf
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Clarity of Written Expression

Know exactly what the instructor wants

Choose words carefully

Be aware of how “everybody interprets things differently”



Source: Vonderwell, S. (2002). An examination of asynchronous communication experiences and perspectives of students in an online course: a case study. The Internet and Higher Education, 6, 77-90. Retrieved from http://www.anitacrawley.net/Articles/Vonderwell(2003).pdf













In a qualitative case study (source listed on the slide) that explored the asynchronous communication perspectives and experiences of undergraduate students in an online course, several students commented on the importance of clear communication in the online environment. 



Students commented on the importance of knowing exactly what the instructor wants, and in choosing their own words carefully. 



In the online environment, students became more aware of how "everybody interprets things differently", and some commented on how learning online actually improved their communication skills.



Ask participants: As an instructor, what can you do to promote clear communication online? Generate a brief discussion.
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Show the video “Has education changed since the industrial revolution?” and one of the following: 


“Conducting Effective Online Discussions” 

OR



“Effective Online Discussions”



See the Facilitator Guide for links to all three videos.
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Activity: Communication videos

How can the communication strategies from the second video could be implemented into your course? 



How have those ideas been used in this module?













After watching the videos from the previous slide, ask participants to divide into groups of four to discuss the videos. 



Ask them to note some ways that the communication strategies from the second video could be put into practice in their own courses, as well as ways these strategies have been implemented in this course.



Ask each group to share their results with the class and discuss the findings.
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Activity: Communication Tools

As a class, brainstorm a list of communication tools that are available at your institution.















		Communication Tools		

		Synchronous Tools		Asynchronous Tools

				













Introduce the idea of synchronous and asynchronous communication:



Synchronous: Simultaneous communication; best used for fluency activities which require immediate interaction.

Asynchronous: Occurring over a period of time, with irregular intervals between interactions; best used for activities that would benefit from some reflection time.



It would be best to ask participants to think about this in advance of the lesson in order to keep the lesson on track. Be prepared with a list of known tools that are supported at your institution to fill in any gaps that occur as a result of the brainstorming.



Keep track of the tools in two columns on the whiteboard or flipchart if possible. 
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Activity: Communication Tools

Individually, think about a goal/outcome for your course and an activity that will help you reach this goal.



Using the list generated earlier, which communication tools do you think will work for the activity and help you reach your goal?















Ask participants to retrieve the learning outcomes for a course or module they have taught or will teach (participants should have prepared 1 or 2 learning outcomes; see pre-session activity 3 in the Facilitator Guide). Based on what they have learned thus far in the module, and on their own learning experiences, each participant thinks about an activity that will supports their learning outcome. Allow five minutes for reflection by the participant, then ask them to rejoin their group of four from the first activity.



Participants share their ideas within the group and provide each other with feedback (what works well about the activity, where is there room for improvement).
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homework



Taking the feedback you were given, design a communicative activity for your course/module. 



















This homework should be posted on the course LMS page (or website) for all members of the class to view and inspect. You may want to create an online discussion forum for participants to share their communicative activity and where you can provide feedback and participants can provide each other with feedback as well.
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summary

Community of Inquiry model provides a way to structure interactions in online learning environments based on cognitive, social and teaching presence.  


Establishing and maintaining cognitive, social, and teaching presence is associated with high levels of deep and meaningful learning.















Go over the main points from the lesson, summarizing CoI and different uses for communication tools.
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summary

In online learning, clarify of written expression is so important because students experience stronger interaction with content than with peers and instructors. 



There are a variety of synchronous and asynchronous tools you can use to improve online communication and support your learning outcomes.

















Go over the main points from the lesson, summarizing CoI and different uses for communication tools.
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