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‘ N - Children performed significantly better
(0 =.019) on homogeneous trials than on
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How many was that?

e 35 Trials
' ! Children performed significantly better

Did the child visibly count?

Counting’

Individual attention and a number
word are given to each itemin the
set. Requires an understanding of
cardinality to be correct.
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Subitizing
The rapid recognition of a small
quantity without counting.

|

 Finger patterns,

quantities, digits

(0 <.001) on finger pattern trials than any
other representation of number.

There were no significant differences

l Counting

Spacebar Response : ..
. ren s Ready? behaviours . between digits and heterogeneous. or
Cardinality Subitizing & Cardinality’ for RT recordea recorded ") Woohoo! & & ’

The last number word in a count
sequence represents the total
number of items in the set.
Develops gradually.

Subitizing skill may relate to
readiness to learn the cardinal
principle, but more research is
needed.

Gaps in the Literature

l. Subitizing as a step towards developing an understanding of cardinality.
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homogeneous, quantity representations.

Children were more successful on trials
that represented smaller numbers than
larger numbers. 4

2.Naming of finger patterns, and, digits, in comparison to quantities. “ Ny 97\
3.Non-symbolic representation: differences in recognising heterogeneous and 50 50 _ \.://
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=== Finger Patterns

familiar with finger patterns
than other representations | !
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