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Foreword 
All children, even the smallest ones, have rights. And by ratifying the UN Convention on the 
Rights of the Child (CRC) every country in the world, with one notable exception, has agreed. 
But what does this actually mean for ordinary people and especially for little children? It is not 
hard for anyone to grasp that children have the right to be protected, even when we fail to do 
so. And most of us also understand that children have rights to health care and education even 
if we are not always willing to pay. But the participation rights of children cause many of us to 
scratch our heads. What can children possibly have to say to us? After all, we know what is best 
for them. But do we? How often do we actually ask and really listen to what they have to say? 
 
The basic concept that undergirds the CRC is that children are persons with the same rights as 
all other members of the human family with some special ones owing to their age and 
vulnerability. But if all of us have rights then all of us have responsibilities as well. This is why 
human rights are fundamentally about relationships, about how to create a culture of mutual 
respect and compassion and how to learn from one another, something we often forget when 
considering little children. In spite of CRC Article 12, which guarantees to children the right to 
be heard, how many of us who listen to them are actually prepared to learn something new 
from them? After all, it is we who should be teaching them, not them us! 
 
Perhaps it is only poets and other creative artists are truly open to the fact that there is 
something   truly significant in the way that little children envision our world. In his Ode, “On 
Intimations of Immorality from Recollections of Early Childhood” the English Romantic poet, 
William Wordsworth, marvels at the small child’s capacity to see “splendour in the grass” and 
“glory in the flower” and then laments about the fading of that vision over time into the “light 
of common day.” Wordsworth was not writing about the loss of innocence, he was writing 
about a different way of seeing and of being in a world and the fact that most of us forget what 
it was like to be a child. This is why it is so important to connect with little children who can 
remind us and, often at the same time, teach us something new. “Shaking the Movers” tries to 
make that possible. 
 
With respect to Article 2 of the CRC, the Article that ascribes rights to all children “without 
discrimination of any kind”, it is particularly important to hear from small children. Learning to 
distinguish among things and people is a normal process. After all, it is the only way in which 
children can make sense of the world around them. That round object they are holding is either 
an apple or a ball but should they eat it or throw it? So it is natural for children to discriminate.  
But it is not natural for them to hate one group of people or another. That they have to be 
taught. 
 
Observing very young children it is clear that they have a fundamental feeling for fairness as 
well as a sense of personal agency. What they really need from others older than themselves is 
to be shown through pictures, games, stories and personal example how to translate these 
emotions into action in a respectful manner. This is what the young helpers at the Shaking the 
Movers events that are the subject of this report, succeeded in doing. So please pay attention 
to what the little children themselves are sharing with us. 
 
Landon Pearson O.C. 
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Introduction 

The Pirurvik Preschool in Pond Inlet provides early childhood education (ECE) that is child centered and 
based on the Inuit Qaujimajatuqangit (IQ) principles and is enriched through the use of Montessori 
materials for the four-year-old child. The Pirurvik Preschool team was awarded the 2018 Arctic 
Inspiration Prize, to develop new programming and innovative training through research and application 
by providing support for seven community daycares that span across all three regions in Nunavut in 
Pond Inlet, Igloolik, Arctic Bay, Tumikuluit in Iqaluit, Cambridge Bay, Taloyoak, and in Rankin Inlet. 
 
We are working with each of the community daycares by applying the local knowledge that is necessary 
to develop an IQ-Montessori localized framework rooted in Inunnguiniq, that is applicable for infants, 
toddlers and preschoolers in one cohesive environment, whom are often cared for in a one-room 
daycare facility.  
 
The Pirurvik preschool team aims to improve the social well-being of children, families and communities 
and will undoubtedly positively impact the lives of hundreds of young children and their families by 
providing a positive first experience with education. Pirurvik Preschool is actively creating environments 
that speak to the communities’ own needs and values by reflecting Inunnguiniq practices in these 
positive educational experiences for children, and their families. 
 
Our vision is to support high quality, Inuit-specific ECE initiatives and programming across Nunavut. This 
is evidence based, culturally relevant and community focused programming, which demonstrates the 
demand for quality ECE in Nunavut. Pirurvik Preschool is indeed a place to grow for Inuit children, 
teachers in training, literacy, community capacity, and the dreams of Nunavut.  

We held all of the Shaking the Mover (STM) activities in Inuktitut with the ECE staff from the Pirurvik 
Preschool, who were the facilitators of all events. In the fall semester of 2019, there were 14 preschool 
children between the ages of 3-4 years old. The children in the preschool program who participated in 
these events have developed trust for, and know the ECE workers on an intimate level, so we felt that 
the ECE’s were the children’s best way of opening and connecting.  

Upon entering the preschool program, parents are asked to sign a waiver for their children, providing (or 
not providing) consent to have their child photographed during their activities in the preschool program. 
The parents of the children you see in these photos have consented for photographs to be taken and 
shared for the purposes of the Pirurvik Preschool. However, we are mindful of the fact that some 
children do not enjoy photos being taken of them, so we always ask the children for their permission 
first before taking photographs of them in the preschool. 

 

Engagement – Working with Materials that children relate to 
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Professional Development and Planning   

The Shaking the Mover (STM) events provided an excellent opportunity to have some professional 
development workshops on the rights of a child with the preschool staff throughout the fall of 2019, and 
to explore the meaning of National Child Day on November 20th, 2019. 

The first professional development discussion among our staff members included the introduction of 
the Shaking the Movers concept, why it happens and its’ significance in Canada. We spoke about some 
of the other childcare centres that have been involved in this event in years past throughout Canada, 
and how we were the first childcare centre in Nunavut to partake in this project. (Appendix 1) 

We spoke with the ECE staff about the concept of basic human rights. (Appendix 2 – pg. 3) We discussed 
how a ‘right’ is something that every child has, how their rights should be respected and how all children 
have the same rights. We assembled a list of what are children’s rights, and how can we get children to 
speak up for their own rights. The primary example expressed by a staff member was how all children 
have the right learn. And that we, as a preschool staff, are responsible to help them learn and to feel 
safe and welcome in our childcare centre.  

The initial questions posed by our staff during the initial discussions were, ‘How can children understand 
what their rights are? How will we be able to explain it to them?’ We discussed how here in the 
preschool we have been able to develop a high level of trust among the children. The preschool has 
served as most of our students’ first educational contact outside of their own homes. Since their parents 
bring them here every day, there is a developed trust that has happened over time. Children understand 
that their parents trust the preschool program, that they wish for their children to be here and involved, 
and that the family speaks highly about our program in the home and value it. In turn, the children 
understand and feel that this is a positive space to be in, and that it is trusted by their own parents. It is 
with that relationship of trust that we can begin to connect with children and discuss what is important 
to them, and how it is important to learn to communicate what their needs are. 

The children have also had some time throughout the month of September to be comfortable here and 
enjoy being in the preschool. Each semester (Jan-April / Sept- Dec) we have an entirely new classroom of 
preschoolers, and it always takes a few weeks for the children to settle into the routines.  So by the 
month of October the children felt very comfortable with the staff, the environment, the activities and 
the routines as a whole. 

We spoke about the United Nations - and how it’s an organization that is made up of representatives 
from countries all over the world, and how it is responsible for protecting human rights, including the 
rights of children and youth. We addressed a brief history of the UN and the development of the 
Convention on the Rights of the Child (CRC).  (Appendix 2 – pg. 3)  

 

Whoever you are by Mem Fox (translated by Jeeteeta Merkosak) 
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Together as a staff we selected the following list as the primary rights for the purpose of this project: 

-You have the right to learn. 

-You have the right to a safe place to live. 

-You have the right to safe water and healthy food. 

-You have the right to live with a family who cares for you. 

-You have the right to be protected from being hurt. 

-You have the right to practice your own culture, language and religion.  

-You have the right to play and rest. 

-You have the right to say what you think and for adults to listen to you. 

 

 
 
 
 
 
 

Felt Storyboard Activity 
 
The staff discussions regarding these rights were insightful. We discussed how there are children who do 
not have their basic human rights met here in the community of Pond Inlet. We discussed what you 
know about these children, who we can seek help with for these children since often they cannot do it 
on their own, and what can be done about it. 
 
Dialogue surrounding the history of the RCMP and social services became a natural part of the staff 
professional development discussions, since the relationship between community members and these 
services is highly complex.  The RCMP and social services work to ensure children’s safety throughout 
Canada, however the general history and mistrust for RCMP and social services among community 
members played no small factor in our discussion about human rights. Agencies such as the RCMP and 
social services are often working in collaboration in small communities, and have a historical legacy of 
taking away the rights of people in the community, such as the dog slaughter of the 1950’s, removing 
children from their own homes in the 60s’ scoop, the legacy of residential schooling, the high arctic 
relocations, only to name a few. These issues are very difficult conversations, that are crucial to healing 
and reconciliation. The trauma that has resulted from these events continue to have huge and long-
lasting ramifications and impacts in the community.  
 
So when these agencies are now the agencies that need to be reported to, regarding human rights 
issues, it brings up a very painful past which has had, and continues to have, huge repercussions in the 
community, and in Nunavut at large. This dynamic is no small matter when we begin discussing 
children’s human rights and exploring how we can help children to develop their own voices 
surrounding their rights.  
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Setting the Stage 

 

Tent Storyboard Model used in the Pirurvik Preschool for Storytelling (with Felt Puppets) 

The value of our preschool program is that we do not dictate activities for the children. The children 
demonstrate their interests to us, and show us what they are interested in learning, through a variety of 
hands-on activities that are available to the children at all times. This learning environment proved to be 
an appropriate backdrop for the STM to take place. So we utilized the tent storyboard when we first 
demonstrated the concept of children’s rights. The tent storyboard is already a popular learning material 
in the preschool, and one that the children were already familiar with. 

During the professional development dialogues, together as a staff, we developed several simple 
storylines to use with the children during the tent storyboard activities, surrounding children’s rights, so 
that they were stories that were applicable to Pond Inlet and stories that could have an immediate 
connection with the children, and ones that would develop into a ‘choose your own adventure’ for 
children so they could demonstrate their own understandings and development of children’s rights  and 
appropriate decision making strategies. 

The ECE staff demonstrated the following three stories with the tent board activities, and then allowed 
the children to either continue using the tent storyboard or utilize other materials in the preschool 
environment. 

 

Small Group Learning 
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The first storyline is as follows: 

 -It was a sunny day. So Meeka decided to walk to school instead of taking the school bus.  

 -On her way to school, she saw her friend Joyce playing by herself in the street.   

 -Meeka asked Joyce if she wanted to walk to school with her.  

 -Joyce said she did not want to go to school because she was being bullied at school.  

 -What should Meeka do? 

A – Ask Joyce to walk with her to school so they can be together and get help from a 
teacher. 

  B – Stay with Joyce and play ball with her and not go to school either. 

  C – Go inside to talk to Joyce’s parents together to talk about the bullying at school. 

  Any other ideas on what she could do? 

Did you ever ask an adult to help someone else too?  

 

The second storyline is as follows:  

 -Markoosie wanted to go hunting.  

 -He packed his slingshot in his backpack and went walking towards the beach to look for rabbits. 

 -When he got to the beach, he saw his friend Brian sitting on the beach and crying.  

 -Markoosie asked Brian what was wrong. 

 -Brian told him that he was hungry and didn’t have any food to eat. 

 -What should Brian do? 

  A – Ask Markoosie to come home with him to see if he can have Brian over for lunch. 

  B – Continue looking for rabbits to see if he can catch one for Brian. 

  C – Together they can look for a safe adult nearby, who they feel safe asking for help. 

  Any other ideas on what he could do? 

  Did you ever ask an adult to help someone else too?  
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The third storyline is as follows: 

 -Enookie was playing outside at recess when he saw that his friend Kadloo was crying. 

 -Enookie asked Kadloo what was wrong. Kadloo told him that he was so tired and he didn’t sleep          

                             at all the night before, but that he didn’t want to go home. 

 -What should Enookie do? 

  A – Ask Kadloo to come inside the school with him to find a teacher who might be able  

to help. 

  B – Bring Kadloo to his house and ask his parents if he can sleep there. 

  C – Ask Kadloo if he has another relative that he feels safe with that they can ask for  

help. 

Any other ideas on what he could do? 

Did you ever ask an adult to help someone else too?  

Through these short stories, the ECE educators directly and indirectly communicated the value of 
children’s rights during the dialogues that took place between the educator and the children 
immediately following each story. Overall, these short stories explored the ideas on how every child has 
the right to learn, to food and water, to feel safe, to play and to rest. We demonstrated and highlighted 
these concepts with the children and proved to be new learning opportunities for all of us. 

 

The play begins – children at play after the storyboard activities 
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We observed the children at play after these stories and their reactions to these stories. The staff took 
observations of the children at this time. The ECE workers observed and recorded the following: 

‘J*** pretended to hunt rabbits. He caught one and gave it to his friend Brian.’  - S 

‘R*** played with two little dolls in the preschool. One was sad, and the other one was helping 
her feel better. R*** was whispering to the dolls so I couldn’t hear what she was saying but she 
was very focused on her play.’ – J 

‘W*** pretended to go hunting for polar bears and asked for his friend (T***) to come along if 
he was hungry since he would be getting a polar bear soon.’- M 

‘I*** wanted to make up the Tupiq (tent) in the preschool [which is set up from time to time] so 
she could have a place for Kadloo to sleep at night.’ – L 

‘T*** went hunting by himself and doesn’t want anyone else to come. He’s getting food for his 
family.’ - S 

These observations were insightful for us all since they allowed us to see that these stories put the child 
into the drivers’ seat of decision making, and of empowerment. That through the children’s play they 
were able to imagine scenarios which allowed them to be in control and in charge of the outcomes and 
were able to dictate positive outcomes. 

 

Demonstrations and Decision Making – What should Brian do? 
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Rights (Needs) and Wants  

With the primary list established by the staff as the most important rights to address with the preschool 
children, we wanted to demonstrate how these are rights, and that there is a difference between rights 
(needs) and wants.  

We do not usually conduct whole-class teaching activities such as this one, however we attempted to do 
this with this activity, at the end of one of our afternoons as a whole-group gross-motor activity.  

To prepare for this activity, we split these concepts into two columns, and we used the corresponding 
cards from the UNICEF Rights, Wants and Needs card and Activity Kit. (Appendix 3 – pg. 5-8)  

 

Rights (Needs)      Wants 

-Home / Shelter      -My own bedroom  

-Education / School     -My own computer / iphone 

-Nutritious Foods     -Fast food 

-A family who cares for your    -Money to spend as you like 

-Protection from getting hurt    -An ipad 

-Opportunities to practice Inuktitut, your culture -Fancy clothes 

-Opportunities to play and to rest   -A bicycle 

 

We discussed with the children what every child needs (rights), and what every child wants.  We showed 
the children each of the above cards one at a time.  

Then we all sat in the centre circle, and one at a time we asked the children if they are things that we 
really NEED in order to live, or if they are things that we just WANT to have? 

Children were able to JUMP HIGH in the circle if they thought they NEEDED it to live.  

The children were able to STICK OUT and SHAKE their hands in the middle of the circle if they just 
WANTED it. 

This was a fun activity with the children that we conducted before the end of the preschool afternoon. It 
concluded with everyone running outside of the preschool door to get dressed and go outside for their 
outdoor play.  
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Storybooks and Storytelling 

Together we looked through the STM’s ‘Children’s Rights and Social Justice Book List’ and chose 8 books 
that we thought might be appropriate for our activities. However in the end, we only had two of these 
books translated (Appendix 4) since the ECE educators felt that these two books were the most 
appropriate for the preschool children.  

 

Translated Books: 
Whoever You Are (By Mem Fox) & My Heart Fills with Happiness by Monique Gray Smith 

 

 

Over the course of a few days, the ECE staff read these two stories with the children in small groups and 
on an individual basis, only once children expressed interest in a reading activity. An ECE worker was 
always present in the reading corner to be available to read these stories to children when they so 
desired. This provided the opportunity for extended and meaningful conversations on these stories and 
subject matter. This way, each child could have the opportunity to have in depth one-on-one dialogue 
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with the ECE educator, rather than with a whole-group setting. The children also had the space to share 
their own stories with this method, and share any similar experiences they may have also had. 

This process allowed for natural spontaneous play, since once the children heard the story, they were 
able to mimic and foster similar types of play by creating new dialogues surrounding how difference is a 
good thing and not a negative thing (as reflected in the book ‘Whoever you are’ by Mem Fox). The 
messages in this book were important to acknowledge since the theme for the STM this year is 
Discrimination. Children were introduced to the concept of discrimination with this book, and explored 
the ideas surrounding this concept with the ECE educator. 

We also were able to use a third book that was published here in Nunavut by the Representative for 
Children and Youth Office (RCYO) in partnership with Inhabit Media and the Dept of Education. The book 
is titled, ‘Mosesie Speaks Up’ and this is the first book in the RCYO’s Tamatta Pijunnautiqaqtugut 
Reading Series, which will be addressing children’s rights and encouraging children to advocate for 
themselves, with the help of their families. It targets the development of self-advocacy skills for children 
and demonstrating the importance of effective communication skills.  

 

With this particular story, the ECE educators had the opportunity to talk about how important it is for 
children to advocate for themselves by telling adults their concerns and asking for help if they need it. 
We asked children who they regularly ask for help when they need it, and if that person helps them. 

Following the story, the ECE educator addressed the Representative for Children and Youth’s office 
(RCYO) in Iqaluit and referred the children to a poster in the classroom of the RCYO office which hangs 
on our bulletin board.  The children were informed that they can have their parents call this special 
office for them too if they need help. 

 

ECE Staff member reading ‘Mosesie Speaks Up’ with Pirurvik Preschool Student 
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During these dialogues, staff were able to have some meaningful dialogue with children during and after 
these stories. Some of these dialogues included: 

‘Why can’t Mosesie see the board? Are his eyes not opening?’ -T***(The child required 
clarification on the storyline which involves a boy not being able to see the board from the back 
of the classroom in school, and he ends up requiring intervention and services which leads to 
him needing eye glasses to see better.) 

‘I think I might need glasses. My anaana (mother) has glasses and I want some.’ -M*** (A 
referral was later made to the Health Centre for this child for a vision test. No signs of vision 
difficulties had been apparent for this child up until he was read this book by the ECE staff. 
However we wanted to follow up on his request to see an eye doctor nonetheless, to reinforce 
the messages that we have been trying to convey through the STM. His opinion counts, we are 
thrilled that he expressed his need, and that we are here to listen and follow up on his needs). 

‘My heart is happy when I see my anaana when I go home from preschool. Do you see your 
anaana when you go home from preschool?’ -J*** (A child asked the ECE worker this question. It 
was a lovely example of how the child felt about the ECE worker. That they connected with 
them, and see them as a peer, as a close person in their lives whom they can relate to).   

‘My brother has glasses. But he doesn’t like them. He doesn’t’ want to wear them. My anaana 
said he needs to wear them at school.’ -T*** (A child draws connections between home and 
school – and how important it is to wear glasses, especially at school. Highlighting how 
education is valued in his home).  

‘I don’t have a cell phone. My mom won’t let me use her cell phone.’- H*** (Children often are 
without land lines in homes nowadays since many people rely solely on their cell phones instead 
of using land lines. This child has expressed their inability to call the RCYO if they wanted to ask 
for help. The ECE staff encouraged the child to ask their anaana (mother) to use their cell phone 
to call the RCYO if they wanted to. Or to talk to one of the preschool staff if they needed help 
calling the RCYO if they needed help or had a concern).  

‘I got cut on my knee and my ataata (father) put a band aid on it.’ -M***(In the ‘Whoever you 
Are’ book, there is a passage which has a drawing of a child with a cut on their knee. This 
preschool student expressed how they had also been hurt, and that he showed his father the 
cut to which their father responded by covering it with a band aid. The child was pleased to 
show the ECE worker the exact spot where the cut had been on their knee. The ECE worker 
reinforced with the child that they must feel safe sharing their concerns with their father).  

‘I feel happy when I play outside.’ -*R**** 
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Children speak from within  

After a few days of the tent storyboard activities and reading storybooks 
to the children about their rights, we asked the children to draw pictures 
of themselves asking for help and asking an adult to help someone else 
too. The children came up with some lovely paintings and they proudly 
brought them home to their families.  

When the children bring items from the preschool home, the preschool 
staff will usually receive a positive response from parents, since often it 
will be the first experience of a child bringing something home to share 
with their families. This kind of school-home relationship is extremely 
valuable, when children are proud to share their accomplishments with 
their parents at home. They also have a platform to discuss what the 
painting was about with their parents, and creates a storytelling 
relationship between child and parent, to share their learning about their 

rights in the preschool program. This continues that empowerment among children and continues to 
fuel the idea that what the children have to say is important. 

 

Parent Feedback 

When each of the preschool program sessions are complete, we ask parents to fill out a parent feedback 
form, and within this parent feedback form, we ask for memorable phrases that the children may have 
shared about the preschool program. Some of the more memorable phrases have been: 

“He loves singing songs, doing things by herself, demonstrating what she had learned, her  
drawings, sharing with others.”   

“His  ᐃᓕᓴᐃᔨᒃ   ᐅᖃᓚᐅᖅᑐ” 
“The variety of activities at the preschool is talked about a lot at home. He is never bored.” 
“Anaana preschool alianaittualu amma singing.” 
“Now he puts stuff away at home. I can’t believe it.” 
“I love seeing her demonstrate what she has learned, her drawings, sharing with others.” 
“She is always saying she wants to go to preschool. Even in the mornings and on weekends.”  

(We currently operate as a part-time program in the afternoons only). 
“He likes being part of a group.” 
“She loves her teachers.  I am so thankful for the care she has received.” 
“I hope the preschool can keep their staff for a long time. We know how often daycare workers  

change. They are so good with the children.  You are a great staff.”  
“He came home and told his sister, ‘You have to share like we do at preschool.’” 
“I love hearing him sing Inuktitut songs when he comes home from preschool.” 
“He made a new best friend and said, ‘I can pour my own water now.’  Then he showed me. I’m  

so proud of him.” 
 “I feel safe sending my child to the preschool because he is allowed to do what he wants to do,   

but with some rules. It’s just like the way it is at home. I like how he is not told what to 
do all the time like in most daycares. He is happy there.” 
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Discrimination – Lessons Learned 
 
The one-on-one and small group activities storybook and storytelling activities were most valuable 
opportunities to begin dialogues surrounding children’s rights and having opportunities to have one-on-
one mentorship with another trusted adult other than their own parents or guardians. So often in a 
childcare setting, there are many needs to be met, and it was a valuable experience for the preschool 
staff to designate a staff member to the reading corner, to be available to  the children to read these 
important books with, and to have discussions about them. Having open space and time with children is 
key to allowing these open feelings of safety to come from them.  
 
When we allow space and time for children, they will naturally open their hearts and concerns with 
adults they feel safe with. This experience has taught us as a staff, that even as we provide an open 
learning experience for children in the preschool, we can still  take this a step further by providing an 
adult in the corner, who is ready and available to read with a child, to be there talk to about what the 
child may be interested in taking to them about, and that it is someone who is consistent in their lives so 
that relationship may begin to develop. 
 

Since discrimination was this years’ theme, it was an important theme for the preschool staff this term 
since there was some turnover among our staff members. The children feel the immediate impacts of 
rotating staff members and are often the first people to experience the difficulties and stressors 
surrounding training new staff in our childcare environment. It takes a long time for children to develop 
trust in others, and when staff rotate they experience the ramifications of these issues first hand. 
In the words of one of our preschoolers this semester: “I miss my old teacher. Where did she go?” A 
child expressed concern and longing for a staff member who was no longer able to work in the 
preschool due to a variety of factors. The instability of childcare workers have immediate effects on the 
children, and can create broken bonds when children are seeking strong foundations in others outside 
the home or the family for the first time. 
 
The Pirurvik Preschool childcare staff, along with daycare workers in general, generally have lower 
salaries than other professions that also require a 2-year diploma (in other disciplines) in the 
community. The Pirurvik Preschool is the highest paying ECE centre in the community, however we are 
still not able to offer little to no benefits and no housing opportunities for staff. ECE trained workers 
tend to gravitate towards teaching positions in the elementary school, rather than continue work within 
childcare services, since teacher positions can offer a very comprehensive benefits plans, along with 
housing for staff members.  
 
The childcare social system also tends to perceive daycare work as low status and are largest staffed by 
women. Inuit women tend to make up the majority of childcare workers in the community and are often 
mothers who also bring their children to the childcare centre where they are employed. However, due 
to the nature of transitions and motherhood, there can be a constant ongoing rotation of staff, and this 
can impact children when their caregivers are transitioning in and out of childcare centres due to such 
low pay and difficult work in nature.  
 
Childcare is generally undervalued and under supported across Canada. It needs to be integrated into 
part of the Nunavut education system, operated by the government of Nunavut. So that we may 
incorporate the operations and maintenance of early childhood education classrooms into the existing 
school system, since this is currently a crisis in Nunavut. Nunavut’s children are being left behind the 
rest of Canada. As the rest of Canada continues to find ways to develop and incorporate children ages 4 
years old into their school systems, Nunavut has yet to even establish a full-day Kindergarten for 5-year 
old children. The ramifications of these issues will be felt for years to come if we do not step up and fill 
the growing gap between northern and southern services in Canada. 
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Special Event 

At the end of the fall, we decided to coordinate a special children’s event that parents were invited to as 
well, which was a bus trip around town, and ending at the community hall. The children were asked by 
the preschool staff if they felt like sharing what was a special wish they might have. Some children 
named things they would like for Christmas, but one girl said how it was her wish to ride the school bus. 
It was a lovely idea which we were pleased to be able to follow through on. 

The school bus is only accessible to children attending school (children and youth ages 5 and up who 
attend Kindergarten to High school). Whereas the preschool program requires that parents drop off 
their children directly at the preschool door in the elementary school. The school busses are too full to 
accommodate the preschool children. So when her idea presented itself, other children also thought 
they would like to ride the school bus. So the ECE staff decided that the final STM event could be a 
school bus ride around the community of Pond Inlet, and the children could see each of their homes 
from the school bus.  

Once the bus ride had concluded its’ tour, it ended at the C-Hall (the community hall) for some snacks 
and a gathering where parents were invited to participate as well in some games and playtime for the 
children. 

Conclusion 

The meaningful participation of children for these activities was apparent and were thoroughly enjoyed 
by all staff members. These activities allowed children to determine their own paths of storytelling, by 
learning about their rights, and how they can apply them in a variety of scenarios, and how they can try 
to change their outcomes by speaking up for themselves.  The STM events were such a success that we 
would like to incorporate these ideas surrounding children’s rights into the IQ-Montessori professional 
development training program that we are currently conducting in community daycares across all 3 
regions of Nunavut.  

The Pirurvik Preschool was recently recognized in the Representative for Children’s Youth 2018-19 
Annual Report. In this report Pirurvik Preschool was highlighted by the Advocate’s Applause (Appendix 5 
- pg. 28). It states how the ‘RCYO hopes this innovative approach to early childhood education continues 
to expand in Nunavut.’ We are thrilled to be recognized by the RCYO since they are advocates for 
children’s right in Nunavut, and we can only hope to continue to work for the children that we serve, 
and provide spaces and places that allow children to grow, thrive and develop into the confident and 
grounded people they are meant to be. 

We feel grateful for the children’s voices, for their trust in us, and for the trust of their parents and 
guardians in trusting us with your children for a few hours each day. There is nothing more valuable to 
us, than that trust. 

We are honoured to have been selected as one of the locations for the 2019 STM events. We hope that 
we have provided a sufficient platform for children to express themselves, and that our experiences may 
provide the Landon Pearson Resource Centre for the Study of Childhood and Children’s Rights with 
some information to further advocate for children’s rights in Canada.  

We hope that the Government of Nunavut may recognize the need to provide long-term funding 
towards ECE development in Nunavut for our children, and our children’s children for years to come. 


