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APPENDIX -- CHAPTER SIX (Supplementary Definitions) 

 

Reconceptualizing diagnostic assessment through the lens of Rhetorical Genre Studies (Janna 

Fox and Natasha Artemeva, 2022)] 

 

Introduction 

This Appendix contains a summary of key definitions applied in Chapter Six of Reconsidering 

context in language assessment: Transdisciplinary perspectives, social theories, and validity. 

The Appendix is offered as a resource to support researchers, students, and others who are 

interested in the use of Rhetorical Genre Studies (and other socio-theoretical perspectives) in 

language assessment research, assessment development, and validation. 

 

Table A.1. Reconceptualizing diagnostic assessment from the RGS perspective: Summary of 

definitions 

  

Notion Within the diagnostic assessment procedure 

Addressivity  

 

The quality of an utterance to be directed to someone 

(Bakhtin, 1986). In testing, test taker’s/student’s response to a 

task is formed in anticipation of how it will be assessed by a 

rater/teacher. 

Antecedent (prior) genre 

knowledge 

Knowledge based on previous experiences with a genre(s), 

which a writer (i.e., test taker/student) can draw on in order to 

respond to or act on a new (assessment) task (cf. Artemeva & 

Fox, 2010). In the act of responding to a new but recognizable 

testing situation in an academic classroom, students bring 

prior knowledge (tacitly or explicitly) in responding to the 

new situation.  

Chain of communication 

 

A chain formed by responsive utterances (Bakhtin, 1986). For 

example, a test task, a test taker’s/student’s response to the 
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task, and the rater’s/teacher’s assessment serve as links in a 

chain of communication. 

Dialogism Responsiveness of the current utterance to prior utterances 

and its anticipation of future utterances. For example, a test 

taker responds to a test task in anticipation of a rater’s/ 

teacher’s evaluation.  

Disciplinary Knowledge Knowledge of the subject; awareness of and familiarity with 

concepts, and understandings accrued by a discipline; 

threshold concepts1 (e.g., Meyer & Land, 2006) portals or 

transformative conceptual understanding of the ways of 

thinking in a discipline; of approaching problems, valuing of 

disciplinary practices (i.e., the ways of being and doing that 

are understood and valued by a discipline). A troublesome but 

important threshold concept in engineering is the redox 

reaction (e.g., rusting), which the email writing task asks test 

takers to explain, in meaningful, non-technical terms to a lay 

audience.  

Disciplinary Genre 

Competence 

 The creative production of texts that are both meaningful and 

considered appropriate by “insiders” within a relevant 

domain/community of practice, generally as a result of being 

“immersed in those practices” over time (Artemeva & Fox, 

2010, p. 482). As Gee (2008) puts it, appropriate texts are 

both ‘‘understandable and acceptable to people who have 

mastered the domain and are accepted as ‘insiders’ by others 

who have mastered’’ it. It is possible to learn to repeat 

domain-specific features of messages ‘‘without really being 

able to understand or produce meanings in the domain in a 

creative way (this often happens in school)’’ (p. 138) but to 

creatively understand and generate appropriate messages 

requires ‘‘embodied experience of action, interaction, and/or 

dialogue within this domain’’ (p. 140).  

Genres (see Chapter 3) “Temporarily stabilized (Schryer, 1993) or ‘[R]elatively stable 

types of . . . utterances’ that occur in each sphere of language 

use (Bakhtin, 1986, p. 60) and ‘enter our experience’ in 

conjunction with the forms of language (p. 78) as ‘mandatory’ 

but ‘flexible and plastic’ (p. 80)” (Miller & Kelly, 2017, p. 

271-272). 

 
1 We acknowledge that educational literature makes a distinction between substantive and disciplinary 

knowledge, which is similar to the distinction between declarative and procedural knowledge. We consider 

procedural knowledge as part of Disciplinary Genre Competence.   
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“Genres help us recognize situations as requiring certain 

responses and help provide the typified rhetorical and 

linguistic strategies we use to act within them” (Bawarshi, 

2015, p. 188). For example, when test takers/students new to 

the university take a classroom test, they draw on their 

accumulated, collective experiences of testing in prior 

classroom settings. They recognize the social situation of 

testing, and this recognition evokes the expectations and 

strategies (antecedent genres)–some conscious and some 

tacit—with which they act on the test. 

Habitualization (cf. Berger & 

Luckmann, 1966; Schutz, 

1967) 

 

“[A]ction performed repeatedly [which] turns into a pattern” 

(Berger & Luckmann, 1966, p. 53). Such recognizable, 

patterned actions associated with testing for academic 

purposes include for test administrators - distributing test 

booklets, defining limits of time, identifying acceptable 

behaviours (e.g., not using electronic dictionaries); for test-

takers – reading instructions; writing responses to test tasks, 

evaluating point values for items or tasks, etc.   

Sphere of communication  

(Bakhtin, 1986) 

 

A set of circumstances that surround testing and are relevant 

to test completion.  This notion is broader than the target 

language use (TLU) domain, familiar to test developers. It 

encompasses not only the specific domain of the test, but also 

all of the relevant processes and practices that comprise the 

assessment. completion (Bakhtin, 1986; Henricksen, 2003).   

Uptake  

 

“The taking up or contextualized performance of genres in 

moments of interaction . . .. Uptake is the result of genre 

action” (Bawarshi, 2015, p. 189). For example, a test 

taker’s/student’s response to a classroom test task is an uptake 

of the task.  

 

 

 


